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Abstract: The study described the spoken discourse performance of the Industrial Education student teachers in 

three levels of language namely: phonology, morphology and syntax during their on-campus teaching.  It primarily 

described phonology through the student teachers’ intonation patterns of their utterances. It also investigated the 

production of inflected morphemes “ed” for description of their performance on morphology. Lastly, it analyzed 

the student teachers’ sentence structures of their utterances to describe their spoken discourse performance in 

terms of syntax, The research used the qualitative research method to analyze the data and describe the spoken 

discourse performance of the student teachers. It also utilized an interview guide to gather data on the language 

profile of the student teachers. The on-campus teaching underwent video recording to describe the actual spoken 

discourse performance. Results showed that the utterances of the student teachers displayed evidence of intonation 

patterns variation on wh-questions and yes/no questions. Findings also demonstrated that common to the 

utterances were inconsistencies in the production of the inflected morpheme “ed. Thus, student teachers’ 

production resulted from the common linguistic phenomenon in which they tended to carry the intonation and 

pronunciation rules from their mother tongue (Filipino) into their English spoken discourse. Syntax, on the other 

hand, was described based on the error scheme on misformation, addition, omission, and misordering.  Data 

showed that the most common slip-ups in the sets of video transcripts of on-campus teaching were the 

misformation errors. Another ungrammatical element observed was the errors of omission on verbs. There were 

also errors of addition in they demonstrated the use of unnecessary tense markers. Likewise, student teachers also 

made errors of ordering when they wrongly sequenced their utterances. This research implies that there is an 

interference of Filipino language in the production of the student teachers’ intonation patterns, inflected 

morpheme and sentence structures which describes the spoken discourse performance of the student teachers.  

Keywords: Spoken Discourse, Industrial Education, Student Teachers.  

1.   INTRODUCTION 

Spoken discourse is a dynamic method of putting up meaning which entails more than just producing and receiving of 

words but more of processing of information (Burns & Joyce, 1997). The form and meaning of spoken discourse as a 

process are dependent on the situation in which it happens, including the participants‟ involvement and the motives for 

speaking. It has its own skills and conventions different from written language (Cohen, 1996). It is habitually 

spontaneous, open-ended, and progressive. 

However, this importance of spoken discourse performance is not completely acknowledged. In phonology for instance, 

Gussenhoven and Warner (2002) present a survey on spontaneous speech and they ascertain that little focus is paid to 

intonational structure. Likewise, Levis (2005), argues that the decision to focus more strongly on segmental features 

contrast the approach which tends to foreground the suprasegmental features such as intonation pattern.  In morphology, 
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Solt et al. (2003) and Basnight-Brown, Chen, Shu, Kostic and Feldman (2010) discovered the inconsistent use of inflected 

morphemes in spoken discourse across languages. In syntax, on error analysis in particular, many research studies such as 

those of Cribb (2001), Ting, Mahadhir, and Chang, (2010), Abbasi and Karimian, (2011)  mainly focused on written and 

spoken English varieties but inadequate on error analysis of spoken discourse using Philippine English.  

As regards performance, the researcher visited various resources and found out that many studies have been carried out on 

spoken discourse. However, among a multitude of study area are of artificially created utterances, while a few have 

looked at the natural setting of actual spoken discourse performance of non- native speakers of English exclusively or 

almost exclusively to cover the three components of language system: phonology, morphology, and syntax.  In some of 

the foregoing studies on language system, Pennington and Ellis (2000) find that even for Cantonese speakers with 

advanced competence in English find difficulty recognizing the use of intonation in cuing various meanings. These non-

native speakers were able to demonstrate significant improvement in performance only after they were explicitly directed 

to intonation on sentences. Further research is necessary to verify the findings. Tayao (2004) on the hand, described the 

evolution of studies of Philippine English phonology which provided a description of distinctive phonological features. 

The research suggested that future studies of Philippine English intonation according to first language background. 

Similarly, Gomes (2007) observed from her fellow Brazilian that there was actually an interference of Portuguese 

language structure in the production of words in English with inflected morpheme “ed”. There was a better production of 

verbs that had the allomorph /d/, followed by /t/, and then /əd/. It is recommended that it may be helpful to go on 

utterances rather than a mere word frequency. Similarly, Ting, Mahadhir and Chang (2010) examined the grammatical 

accuracy in spoken English and discovered that the surface structure description on misinformation and omission account 

for the majority of the total grammatical errors among Malaysian learners of English.  They recommended further 

research involving error analysis of spoken discourse of non- native speakers that would provide baseline on grammatical 

accuracy. 

With these related studies and limited findings on spoken discourse performance on Philippine English variety, it is 

uncertain if student teachers who are non- English major perform their spoken discourse during classes because no 

research studies have been conducted yet for actual on- campus teaching. The need to describe their production of 

intonation pattern, inflected morpheme and utterance structure may provide answers to some unresolved issues 

concerning spoken discourse performance.  Specifically, there is a need to know whether or not the English language used 

by student teachers constitutes another variety of English. 

The research findings of the spoken discourse performance of student teachers may contribute the following to the body 

of knowledge:(1) The study provides a reference of the student teachers‟ spoken discourse performance in terms of 

phonology, morphology, and syntax that may be used for its enhancement; (2) it presents a perspective of variousness 

(Kachru, 2006) in the World Englishes through a variety of the Philippine English.  

2.   METHODOLOGY 

Data Gathering Procedures: 

Data on spoken discourse performance of Industrial Education student teachers during on-campus teaching were gathered 

through the following course of actions (1) subsequent to identifying who the subjects would be, based on the English 

language proficiency test, the researcher personally interviewed the participants for their language profile utilizing the 

developed and modified interview guide of Pareja (2003). The participants of the study were also told that there would be 

no right or wrong responses. The language profile structured interview took approximately 15 minutes to finish; (2) the 

researcher then observed and video recorded three classroom sessions for each student teacher in which a total of 18 

classes were videotaped during the actual teaching of the participants; and (3) the researcher then transcribed the 

recordings into transcripts. To simplify the analysis, each utterance was given a line number in accordance to the student 

teachers‟ turns. 

For this research, ethical considerations were closely observed hence, the identities of participants were kept confidential 

through the use of codenames in the analysis and reporting of data. For the description of phonology, the researcher 

limited its analysis to the production of intonation patterns for wh- and yes/no questions of the student teachers under 

study.  

http://www.researchpublish.com/


                                                                                                                                        ISSN 2348-3156 (Print) 

International Journal of Social Science and Humanities Research  ISSN 2348-3164 (online) 
Vol. 4, Issue 1, pp: (267-273), Month:  January - March 2016, Available at: www.researchpublish.com 

  

Page | 269 
Research Publish Journals 

 

For the morphology, the entire 18 video transcripts were analyzed to describe the production of the allomorphs /d/, /t/ and 

/əd/ for the inflected morpheme “ed”. This was done to be able to capture patterns that would describe the spoken 

discourse performance of the student teachers in on-campus teaching context. Analyses of data were limited to the 

utterances displaying inflected morpheme “ed”, which were illustrated through their extracts from the actual on-campus 

teaching videos. All the utterances with inflected morpheme “ed” with allomorphs /d/, /t/, and /əd/ were selected and 

analyzed. Transcription symbols were based on Trager and Smith‟s, (as cited in Rubba, 2010).  

For syntax, error analysis was employed using the error scheme of Dulay, Burt and Krashen (1982). The entire 18 video 

transcripts were once again analyzed to identify common errors in sentence structure of the student teachers.  Line 

numbers were assigned to video transcripts for reference on phonology, morphology and syntax analysis as the total 

spoken discourse performance of the student teachers. 

3.   RESULTS AND DISCUSSION 

On Phonology: 

The results of the study showed contrary to what Crystal (1975) reported that almost majority of tones will be falls – 

almost in any type of discourse in spoken English and to what Celik (2011) stressed that a falling tone is by far the most 

common used tone of all. The present study however, shows that majority of the utterances of student teachers used rising 

intonation (both for wh-questions and yes/no questions). This is possibly because the participants tended to ask questions 

during class discussions, thus, the use of the rising intonation pattern. As Brazil, Coulthard, and Johns (1980) point out, 

the rising intonation is frequently used by a speaker who has a more dominant role in a conversation, which is true among 

student teachers for they nearly dominated the class discussion. 

The  findings  presented  in  this  study  however, have  so  far shown  some  distinct  features  in  the  intonation patterns  

of  student teachers‟ utterances. One is a rising intonation on wh-questions. Another is a falling intonation to some yes/no 

questions, which is normally rising. These erratic intonation patterns produced by the student teachers for wh and yes/no 

questions may be comparable to what Rintell (1984) found that there was a negative L1-L2 transfer in the production of 

phonology particular the difficulty in identifying the English intonation pattern that resulted to errors. In view of that, the 

present research supports what Cruz- Ferreira (1983) stressed in his study that the difficulties in the learning of second 

language intonation patterns are often due to the non-equivalence of the intonation structure of the learners‟ native 

language and the second language structure. Likewise, it also agrees to the claim that intonation carries little functional 

load for changes of basic linguistic meaning (Gonzalez, 1990). Also, as Hudson (1996) argued, intonation is less liable to 

standardization as compared to morphology and syntax. 

Truly, every language has its own intonation system; certain correlations exist between intonation patterns with special 

meanings (Jiang, 2005).  In fact, the utterances of the student teachers showed that their intonation patterns would indicate 

that they have their own choice about prominence of syllables or words within their utterances according to their 

perception of the understandings they share with their students (Brazil, 1997). Participants of the study may have 

demonstrated a variety of Philippine English, which Dayag (2003) refers to as „localized‟ or „nativized‟. This is shown by 

adding some language features of its own, like the Philippine English intonation patterns characterized by McArthur 

(1998) as “sing song” intonation pattern.  

Thus, the data show that there is an interference of the mother tongue of the student teachers in the production of their 

intonation patterns that further describes their spoken discourse performance on phonology.  

On Morphology: 

With the allomorphs produced by the student teachers, data support what Mac Donald (1989) asserted. He claimed that 

the speech of non-native English speakers may exhibit pronunciation characteristics that result from such speakers 

imperfectly learning the pronunciation of English, either by transferring the sound rules from their mother tongue into 

their English utterances.  

The inconsistent use of inflectional morphology in the speech of second language learners is well attested across many 

second languages (Solt et al., 1996). Student teachers for instance, often produced these verbs without the required 

inflections. 
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As observed further, the participants of the present study hardly pronounced the schwa sound in the allomorph /əd/. These 

were observed when they plainly pronounced schwa /ə/ sound as /ε/ sound. It supports further the statement of Wolfram 

(1985) that the English regular past tense morpheme “ed” appears late in the acquisition process. That is possibly why 

participants of the study used this morpheme inconsistently and even not at all. Commonly non-native English speakers 

like the student teachers under study did not carefully pronounce the allomorph /əd/ because it does not exist in Filipino 

language.  

Consequently, student teachers‟ production of inflected morpheme “ed” appears to support Gonzales‟ (1978) claim that 

Philippine English‟ spelling pronunciations are prevalent.  This further reveals that the spoken discourse performance of 

the student teachers in terms of morphology is influenced by the latter‟s vernacular pronunciation. Besides, Mc Arthur 

(1998) said that Philippine English is syllable timed, following the rhythm of the local languages. Full value is therefore 

given to unstressed syllables and schwa is usually realized as a full vowel. 

With these, the present research seems to agree with Lardiere‟s, (2003) claim that L1 transfer or variable L2 input, might 

be a barrier to production of the English regular past, which appears to be true to the spoken discourse performance of 

student teachers on production of inflected morpheme “ed”. 

On Syntax: 

As the study described the spoken discourse of the student teachers in terms of syntax in which error analysis was 

employed.  The findings show that based on the surface structure description of Dulay, Burt and Krashen (1982), 

misinformation and omission account for most of the total grammatical errors identified, with addition and ordering of 

elements being less frequent.  Indeed, errors of the student teachers show that misformation got the highest number of 

slip-ups. The student teachers repeatedly use the wrong forms of the words in place of the correct ones. However, there 

are also other grammatical errors in which the types of error are not easily identifiable such as the code mixing between 

and among their utterances. This code mixing was not thoroughly described and identified in the present study since it 

does not fit Dulay, Burt and Krashen‟s (1982) surface structure taxonomy. 

Nonetheless, findings are similar to that of Ting, Mahadhir, and Chang (2010) that errors on misformation and omission 

were the most frequently errors observed.  Even so, these student teachers were able to convey their message to their 

students demonstrating their spoken discourse performance. 

The results of the study are also similar to the findings of Cribb (2001) where non- native speakers like the student 

teachers produced miscues on the verb phrases. However, these miscues did not play significant part in creating 

incoherence in the spoken discourse.  

Language interference also influenced the spoken discourse performance of the student teachers in terms of syntax.  As 

Dulay, Burt and Krashen (1982) defined language interference as the automatic transfer, due to habit, of the surface 

structure of the first language (Filipino) onto the surface of the target language (English). In other words, the errors in the 

student teacher‟s production of the English grammar are the results of the influence of their native language structures to 

produce a spoken discourse of the target language (L2). As Ellis (1997) also asserts, the farther the structures of the two 

languages, the higher the instances of errors made in the second language which bear traces of first language structures. 

Student teachers who claimed they spoke English fluently although they nearly produced up to standard intonation 

patterns still demonstrated inconsistencies. Likewise, those student teachers who asserted that they spoke Filipino fluently 

demonstrated more inconsistencies in the production of intonation patterns. However, student teachers, who claimed that 

they spoke English fluently, produced nearly General American intonation patterns than those student teachers who 

claimed fluency on the Filipino language.  These data have similarity with Tayao‟s findings (2008). The findings show 

that final rising intonation nearly followed the General American Pattern in yes/no question in most of the utterances of 

the student teachers. Data also show final rising intonation in wh- questions suggesting that the use of the final rising 

intonation pattern is for all types of questions.  

With reference to their language background in which Filipino language takes more of their speaking time, the features of 

the production of intonation pattern of the student teachers seem to be very much dependent on the mother tongue. 

Results support the claim of Hirst and Di Cristo (1998). 
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As regards morphology, Student Teacher A and Student Teacher F demonstrated nearly similar to that of the General 

American pattern in the production of inflected morpheme “ed” for the allomorphs /t/, /d/ and /əd/ of regular past tense. 

However, Student Teacher E, who claimed fluency in English failed to produce appropriate allomorphs for inflected 

morpheme “ed”. Although at first, she was able to produce the allomorphs /d/ and /t/ in most of her utterances but not the 

allomorph /əd/.  The other student teachers who did not claim fluency in English were not able to produce the allomorphs 

/d/, /t/, and /əd/. Again, those who asserted that they spoke English fluently recognized and produced the allomorphs 

correctly.  

The data also support the claim of Solt et al. (2003) that there is inconsistent use of inflectional morphology in the spoken 

discourse of second language (L2) learners. Results further agree to what Gomes‟ findings (2007) that there was an 

interference of mother language in the production of words in English. 

With regard to syntax, all of the student teachers under study committed ungrammatical sentence structure. However, it 

was Student Teacher B who displayed more errors on misformation, addition, and omission. There were also errors on 

misformation committed by Student Teacher A, but they were minor since she had the longest series of utterances among 

the 18 video recorded on-campus teaching. Nonetheless, Student Teacher A and F who stated that they spoke English 

fluently, committed less ungrammatical sentence structures as compared to the other participants of the study, who 

claimed fluency in Filipino. Student Teacher E, on the other hand, tried to build up the production of General American 

English but demonstrated difficulty in organizing this knowledge into appropriate structures. She was inclined to depend 

more on her native language (L1) structures to produce utterances. Results support the claim of Abbasi and Karimian 

(2011) that most of errors of non- native speakers of English were of interlingual, indicating the influence of the mother 

language. 

Contribution to the Body of Knowledge: 

This study of spoken discourse performance of student teachers has identified contribution to the existing body of 

knowledge. One, the study provides a reference of the student teachers‟ spoken discourse performance in terms of 

production of intonation pattern, inflected morphemes, and utterances structures that may be used for the enrichment of 

their methods of teaching.  Two, it presents a perspective of Philippine English variety. 

Theory Building: 

After conducting this study, the researcher formulated an assumption that the spoken discourse performance of student 

teachers in terms of phonology on intonation patterns and morphology on inflected morphemes are erratic or inconsistent.  

This research study presumes the inclusion of the description in the production of intonation pattern and inflected 

morpheme “ed” to the Philippine English. As observed in the data, student teachers‟ spoken discourse performance on 

intonation pattern for wh and yes/ no questions were produced erratically. With these observations, a probable new 

description of Philippine English in terms of the production of intonation pattern and inflected morpheme may be 

considered.  

4.   CONCLUSION 

The student teachers‟ intonation patterns, display of correct usage of inflected morpheme, and knowledge of sentence 

structure rules account for their spoken discourse performance. The student teachers demonstrated variations of intonation 

patterns in asking wh-questions and yes/no questions during their on-campus teaching. Their intonation patterns did not 

conform to the General American Pattern.  Intonation patterns of student teachers for wh- and yes/no questions had rising 

tones. The analysis shows that the participants assigned prominence to words to highlight new information in order to 

expand students‟ shared understanding. In general, however, the student teachers‟ production of inflected morpheme “ed” 

suggests that they had a fairly common production of the allomorphs which, unfortunately, did not agree with the standard 

or the native-speaker pronunciation. As observed, it is clear that their irregularities as well as failure to produce the correct 

allomorphs could be possibly traced to their mother tongue pronunciation especially on the allomorph /əd/ due to its non- 

equivalence in Filipino language. It appears that the production of the utterances with inflected morpheme “ed” was that 

of Philippine English pronunciation. Student teachers also committed grammatical errors on misformation, addition, 

omission, ordering.  
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Thus, data of the present study reveal that there was an interference of Filipino language (L1) in the production of 

intonation patterns, regular past tense morpheme “ed”, and structures of the utterance of English language (L2). Data 

further present a variety of Philippine English based on the utterances of student teachers which are patterned on the 

Philippine language structures. 

5.   RECOMMENDATIONS 

The study puts forward the following recommendations as a result of the conclusions: 

There is an evidence of a need to disseminate the results of the study to other student teachers who are teaching content 

subjects using English as a medium of instruction for them to be aware of their own levels of spoken discourse 

performance. 

Also, there is a need for English teachers who handle student teachers to make their students develop effective spoken 

discourse performance in terms of phonology, morphology, and syntax because these are what the latter‟s important tools 

in communication when they will be in the field of actual professional teaching. 

Likewise, in order to generalize the results to other populations, it is necessary to have geographically diverse samples 

that would include student teachers across disciplines from different colleges and universities. 

In addition, it is deemed necessary that the findings of the present research should be explored further. In particular, it 

would be interesting to more directly investigate spoken discourse performance through a descriptive-quantitative 

longitudinal research which warrants both descriptive and inferential statistics. 

Thus, it is hoped that the study of spoken discourse performance of student teachers presented here will serve as a 

stimulus for further research in this area.  
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